Thursday in the Fifth Week of Pentecost: July 1, 2021

In preparation for Passover, Jesus gathers those closest to him in an upper room in Jerusalem. Jesus
breaks bread and shares a cup of wine. At the end of this celebration, Jesus points out that one of these
followers will betray him.

Read Luke 22:24-30. What catches my attention in this gospel passage?

After this meal, a dispute breaks out among these closest followers. Instead of talking about which one
of them was going to betray Jesus, these disciples want to know which one of them is the greatest.
Jesus surprises them with his answer. Jesus points out that he holds a radically different perspective
about how to organize their common life together in contrast to how the rulers of the nations live.
Jesus challenges those closest to him to be in relationship with each other without establishing a
hierarchical structure with the greatest and most powerful at the top of the ladder. It is fascinating to
consider that Jesus has been teaching by using words and demonstrating in his actions his
understanding about what it means to be great and possess power for over three years yet those closest
to him do not comprehend the meaning of his teachings. For Jesus, those who are great and have
authority do not put themselves in positions to be wealthier and more powerful than others. For Jesus,
Human Beings are not arranged in a hierarchy. For Jesus, Human Beings have equal value. Each Human
Being has the right to have their needs met and the responsibility to ensure that everyone’s needs are
met in a timely manner. The gifts of Mother Earth are meant to be shared so that all may be nourished
and flourish. Our common life together is more important than the accumulation of the gifts of Mother
Earth and the power to keep these gifts as our own individual possessions.

Jesus reminds those closest to him that his own relationship with Creator and Great Spirit serve as a
model of effective and healthy leadership. Jesus claims that Creator and Great Spirit sent him into this
world. Jesus identifies the Source of All Life and Love as his Father. Like his Father, Jesus too has the
ability to create new life out of the materials of creation. Jesus announces that he is sending those
closest to him out in the world with the same authority which he was given. Like Jesus, those closest to
him will find the resources and energy to create new life too.

The model for leadership is servanthood. The ones who gather all that is needed to eat and drink,
prepare the meal, set the table, bring nourishment to those at the table, and clean up afterwards are
the ones who provide leadership as Creator and Great Spirit do as well as Jesus does.

For Jesus, the question about who is the greatest among the disciples is irrelevant from his perspective.
Each Human Being has the right to have their needs met and the responsibility to ensure that
everyone’s needs are met in a timely manner.

Reread Luke 22: 24-30. What is God saying to us?

With the discovery of 215 unmarked, mass graves at Kamloops Indian Residential Schools discovered at
the end of May 2021 and then the discovery of 751 unmarked graves at Marieval Indian Residential
School at Cowessess First Nation in mid June 2021 have plunged Indigenous families and communities



whose children and youth went did not return into grief again. Survivors of residential schools from
coast to coast to coast have been retraumatized, sorting out emotions connected with their memories
of their terrible experiences. More unmarked graves are expected to be found on the grounds or
nearby other Indian Residential Schools in other places in Canada, as Elders and residential school
survivors have said to a variety of people many times over the years. For Indigenous Peoples and non-
Indigenous allies, these “discoveries” using ground penetrating radar are not surprising. However, for
many Canadians, what happened at residential schools comes as a surprise.

An image of Canada evolved since Europeans arrived. Enterprising Traders, Explorers, Settlers, and
Miners spread westward across the continent, working hard and building a nation from coast to coast to
coast. Immigrants came so that their descendants could have a better life here that from their countries
of origin. Through two wars in the twentieth century, Canada grew to become a leader among the
wealthiest seven nations, making education and medical care available to every citizen. Canadians have
also become known as Peacekeepers sending armed forces to places around the world to protect
ordinary people from the ravages of armed and violent conflict. Canadians take pride in being creative
in developing a social conscience and in supporting others to find ways to provide for themselves and
their descendants in various locations on this planet.

On July 1, 2021, Canada Day became a different celebration as a nation grappling with a realisation that
much needs to change. The ugly history of Canadian policies and practices have been brought to light.
Treaties were made between Indigenous Peoples and non-Indigenous Settlers as living covenants to
share the lands and waters, to care for the gifts of Mother Earth for future generations, and to provide
mutual aid in a changing social, economic, and political landscape. However, these Treaties have been
grossly violated.

The first residential school for males and females to attend was established as the Mohawk Institute in
1831 by the Church of England near Brantford in Upper Canada and closed in 1970. After
Confederation, much discussion among politicians and community leaders about dealing with what was
identified as “the Indian problem”. John A. MacDonald maintained that day schools were problematic
since Indigenous children and youth continued to be under the influence of their families and
communities. With westward expansion by Settlers and the passage of the Indian Act in 1876, Indian
Residential Schools were established, operated by the Roman Catholic, Anglican, Presbyterian, and then
United Churches while being funded by the federal government. The goal of the policies and practices
of federal governments were to separate Indigenous children and youth from their families and
communities. Through the Indian Act of 1876 and subsequent revisions beginning in 1884, Indigenous
children and youth were forbidden from speaking their own language, often suffering severe
punishments for uttering words taught to them at home and carrying so much meaning about their
cultural practices and spiritual understanding of the world. Clothing provided by their parents and
extended family were removed and then replaced by clothing and shoes which did not reflect what was
worn in their communities. Gifts from their parents, grandparents, aunts and uncles, and Elders were
confiscated and destroyed. Children and youth were given numbers and English names, forbidden from
using their names given to them by their parents as well as their spirit names given to them by the
Elders in their Indigenous communities. In residential schools, children and youth were separated and



kept with others of their own age in classrooms. At night, females and males were separated to sleep in
different dormitories. Rules needed to be followed and compliance was forcefully maintained. Food
was not the traditional varieties obtained through hunting, planting, and gathering over thousands of
years and familiar to their digestive systems. Indigenous children and youth experienced various forms
of abuse: emotional, spiritual, physical, and sexual. In order to survive, those attending residential
schools learned to be silent about what happened to them and to bury their feelings deep within
themselves. In returning to their families and communities after ten months at residential school,
relationships between these children and their parents were disrupted and damaged. Over the years,
difficulties in communication increased. Relationships between children and their extended family
members broke down. Over generations, children were subjected to the constant messages that they
were not valued, that their language, cultural heritage, and spiritual practices were not acceptable in
any form, that their feelings were not respected, that only menial jobs would be available to them, that
they were dirty, and that no one really cared for them. As the survivors of residential schools became
parents themselves, their parenting communications and practices began to reflect how they had been
treated by the adults who worked at those residential schools. Each generation who attended
residential schools lived out their experiences of trauma, resulting in members of families becoming
further estranged from each other. Whole communities became impacted by intergenerational trauma.

In 1907, a medical doctor Peter Bryce visited residential schools across the country and reported that
nutrition was poor, the quality of education was substandard to what was available in public schools,
the physical buildings were fire traps, and health care was inadequate. The Department of Indian Affairs
refused to accept his recommendation to close the residential schools and return to day schools in
Indigenous communities. His report was buried. A Montreal newspaper published his findings and his
recommendation but the public did not pick up his report and recommendations to change the policies
and practices of the federal governments.

Over the years in which residential schools operated, some 150,000 Indigenous children and youth
attended and were traumatized by their experiences.

As residential schools began to close in 1958, child welfare workers continued to remove children and
youth from their homes, placing them with non-Indigenous families who had very little knowledge of
their language, cultural teachings, and spiritual practices. Over 40,000 Indigenous children and youth
were placed for adoption with non-Indigenous caregivers, often far from their original families and
communities sometimes in places on different continents. As adults, those raised in foster homes,
group homes, or adopt parents found it very difficult to connect with their biological parents and
extended family members. By 2016, over 150,000 Indigenous children and youth had been removed
from their homes and placed in care or put up for adoption.

After six years, of meeting with survivors of residential schools from coast to coast to coast in Canada,
the Truth and Reconciliation Commission gathered stories about their experiences and published their
Summary Report in 2015. The Truth and Reconciliation Commission concluded that federal
governments had implemented policies and practices of cultural genocide. During this work, residential
school survivors spoke about Indigenous children and youth who did not return to their families and



communities. Concerns were raised by the three Commissioners for the Truth and Reconciliation
Commission about finding out about the names children and youth who had been buried on the grounds
of their residential school or nearby. Other children and youth had run away from their residential
school and were never found. The Truth and Reconciliation Commission presented 94 Calls to Action,
seeking changes in policies and practices in place in Canada so that the truth about what happened in
residential schools could be made known and that new policies and practices put in place making
Reconciliation possible and putting an end to racism embedded in every aspect of life in Canada.
Knowledge of the truth about what happened in residential schools honours not only the residential
school survivors but also the Indigenous children and youth who did not return to their families and
communities.

Both Indigenous Peoples and non-Indigenous Settlers need to experience healing in rebuilding a right
relationship at this time. Indigenous Peoples continue to remind non-Indigenous Settlers and
Newcomers to Canada that we have a long and complicated relationship with some very ugly periods of
history. It is not surprising that when the federal government proposed in June 1969 in the WHITE
PAPER to abolish the Indian Act and fully assimilate Indigenous Peoples into the population of Canada,
Indigenous Peoples were outraged and opposed this plan. Much more work needed to be done in
healing the relationship as Indigenous Peoples and non-Indigenous Settlers as different partners in many
unique covenants to live together on Turtle Island as long as the sun shines, the grass grows, and the
rivers flow.

Reread Luke 22: 24-30. What is God asking us to be and do?

Know the history of residential schools. Listen to Indigenous voices in the telling about what the impact
of residential schools has been on their lives, their families, and their communities. Respect the pain
arising from intergenerational trauma and the collateral damage caused by policies and practices of
governments in Canada which separated children and youth from their Indigenous families and
communities, acknowledging that these policies and practices implemented the will of Settlers and
Newcomers to Canada. Be creative in communicating support to Indigenous Peoples at this time when
so many have been retraumatized and are grieving the losses of so many children and youth who did not
return from residential school to be with their families and communities. Be a servant as Jesus
continues to serve in bringing new life into this world.

For Canada Day, some non-Indigenous Settlers have listened to the story of the first day of residential
school in central British Columbia for Phyllis Webstad from Stswecem’c Xgat'tem First Nation (Canoe
Creek Indian Band) on the Dog Creek reserve in September 1973 and what happened to the gift of an
bright orange shirt purchased for her by her grandmother to make her feel special. Some non-
Indigenous Settlers contacted me to make arrangements for their households to have Orange Shirts to
wear to honour the survivors of residential schools. All of them explained how they learned about the
ugly history of residential schools as adults. All of them had been profoundly upset by the recent
“discoveries” of unmarked graves on the grounds of residential schools and wanted a tangible way to
demonstrate solidarity with Indigenous Peoples in their grief. All of them were also willing to share
what they had learned about the harm caused by our nation’s policies and practices with Indigenous



Peoples with other non-Indigenous Settlers and Newcomers. Some were active in worshipping
communities. Some were not. All expressed a desire to do their part in making the future for
Indigenous Peoples one in which EVERY CHILD MATTERS. There are many ways to be serve those who
mourn and to make our worshipping communities a safe place for them.

David Franks



